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ABSTRACT v 

On)3 of the most far-reaching results of the passage 
of the Education of All Handicapped Children Act (P.L. 94-142, signed 
intp law November 29, 1975) 4rs the ilicrease in the number of deaf 
children being mainstreamed into regular public school programs. This 
increase in deaf children in public school programs vill demand not 
onl^ modification of existing academic^ programs tc permit equal 
program accessibility to the, deaf child, but also the development and 
implementation of appropriate support service systems. It is 
anticipated that^the school counselor"^ will emerge as the key support 
system fo^-the deaf child attending a public school program/ This 
^increasingly. important function of the counselor will necessitate 4n 
understanding of the specific social and psychological needs of the 
deaf chil4, and the strategies that may be employed tc meet these 
needs. An overview of the social and psychological needs of the deaf 
child attending the public school system is provided. Suggestions and 
strategies for counseling and "outreach" suppcaflpt activities are 
offered. (Author) 
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INTRODUCTION 



^ £OPi HQl Amum 



AS" MANY OF YOU ARE AWARE, > NEW TREND^ IS. CURRENTLY TAKING ^PLACE 
IN THE PUBLIC SCHOOL SYl5iTEMS THROUGHOUT THE U.S, THIS ^REND *HAS BEEN 
PROPELi;,ED MAINLY BY THE PASSAGE OF THE EDUCATION^ OF ALL HANDICAPPED ' 

a 

CHILDREN ACT (01^ PUBLIC LAVr 94-142) , \-mZCH WAS SIGNED INTO LAW 
NOVEMBER 29% 19 75.* . 



'THE IMPACT OF THIS LAW HAS CRO^^ STEADTT^Y SINCE THAT TINIE, AND IN 

RECENT MONTHS HAS BEEN FELT WITHIN TFIE SCHOOL SYSTEMS OF tHIS COU^^JTRY 

WITH INCREASING TE^tPO,,DUE IN PART TfT^E RISING AC)V0CACY OF THE ^ 

HANDICAPPBD CONSUMER, PARENTS AND FAMILIES OF THE- HANDICAPPED^ AND 

ORGANIZATIONS SERVING THIS POPLTATION. THIS ADVOCACY CTTIMINATED V7ITH 

THE IMPLEMENTATION OF THE \-miTE HOI'SE CONFERENCE ON HANDICAPPED 

INDIVJCDUALS W^ICH WAS HELD IN WASHINr,TQN, D . C. vI^^ H W , 19 76. AS A 

•RESULT OF THAT. CONFERENCE, A FIN.^X FJf.PORT WAS COMPILRP ^ P '^THRKC WEEKS 

AGO ON MAKCH- 2,' WAS P Rf: .S E ^l TE D TO M^.S . CARTER, ACT t KG ON BEHALF OF 

>■ * . ^ * ■ 

PRESIDENT CARTER, AND TO SECRETARY CALIFA:I0 AS AS SETKCT MEMBERS 

OF CONC^SS^ l-mo HAVE. BEEN ^INSTRU^rCNTAL IN -:UPr(iPTIMG LEGISLArjON PEi 

TALNf:;c^ TO HANDICAPPED crilLDrv^'i .A^^^aS^^' 



ERIC 



' ■ ■ ' f 

^ TH£ POINT BEING MAI^E HKRE IS -THAT EVKRY SCHOOL IN' THIS COUNTRY 

CilN" EXPECT WITHIN THE VERY NEAR FITURE'tO ABSORB A VERY SIZEABLE ?W- 

PORTION" OF DISi\BLED CillLDilEN , MANY OF \^fHOM'w[LL NE^ SPECIAL SUPPORT 

SERVICES TO INSUPsE COMPLIANCE'^ WITH THE "LEAST' RESTRr%TVE ENVIRONMENT,'! 

CLAUSE OF THIS PUBLIC LAW. ' 

t \ 

WITH REGARD TO EDUCATION 'OF THE DEkP, THE LAW HAS /^tPvEADY RESULTED ' 
IN A LARGE NL7IBER OF HEARING I.'^tPAIRED CHILDPJFIN BEING MOVfiD;FROM STATE 
OR LOCAL RESIDENTIAL^ SCHOOL FACILITIES INTO THE PUBLIC SCHobx SYSTEM - 

OF THAT LOCALITY. IN CERTAIN STATES; THIS INTEGPA'JJON OR >lAI>jSTREAMING 

- - c 

AS IT IS COriMONLY CALLED, 'HAS RESULTED IN THE CLOSING OF SO>!H. JRESIDENTIAL 

^^ool facilities. m^klle the total j'roportion of hearing ikp aired 
children attending a given school may be relatively small, the fact 
remains that more and more public school personnel will be faced with 
the t.asks of educating aisd providing support services to 'hearing i>^ aired 
'children. . ^ ^ 

WITH^HIS fact IN^MIND, it IS ESSOTIAL THAT PUBLIC SCHOOLS Bfi 
PREPARED TO ABSORB THIS SPECIAL^^'^FUT^TION . ^Y PREPARATION, I MEAN 
THE VARIOUS SCHOOL PUBLICS: TEACHERS, ADMINISTRATORS, STUDENTS, AND 
TtlE LIKE,, SHOULD BE AWARE 'OF THE SPECIAL NEEDS, THE gPECIAL ADJUSTMENT' 
'PROBLEM^ HEARING IMPAIRED CHILDPvEnMaY FACE; THOSE OF US. IN COUNSELOR 
EDUCATION' liAVE FOUND THAT THIS TASK OF PREPARATION, STI^HATINO 
PUBLIC AWAPXNESS, MORE OFTEN THAN NOT, F/J.LS ON THE SHOUt.DERS OF THE . 
SCHOOL COUNSELOR, AS IT IS OFTEN THE COUNSELOR TO WHOM THE CHILD IS ' ; 

Tjurv IF- 'iEHAlTlS OR DOES>'*'' APV'^AV • RE FU^ICTIONIMG WELL IN 




I WOULD LIKE TO TAKE TlIIS OPPORTLi'TIT^ TO SIlAf^r:* fflTIl YOU, SOMB , 
INFORMATION WHICH MAY BE HELP-Firi. i:7 raDERSTANDING TJiE SP>:CIAL NEEDS - 
OF /\:iD PROVIDING EFFECTIVE COl^Sri^NG Tr^CHNIQ^S TO THE DEAF CHILD 
ATTENDING > PUBLIC '^SCHOOL . . - ' 

THE TERM HEARING IMPAIRMENT 1% USED IN A BUOAD /\ND OFTEN mSLEADIMf; 

TRAME OF REFERENCE. ALL 'ONE CAN ASCERTAIN FROM THIS LABEL IS THAT AN 
** " ^ ' * ' ■ - 

INDIVIDUAL HAS SOME DEGREE OR TYPE OF AUDITORY II4PAIR: ^T.NT . IT IS 

^^^^ ■ 

IMPORTANT' TO BE AWARE OF THE DEGREE OF HEARING LOSS- A CHILD HAS AND 
THE IMPLICATIONS THIS LOSS H?^S FOR EDUCATIONAL AS WELL AS COU!^SELING 
PURPOSES- ^ ^ 

FROM^N AUDIOLOGICAL PERSPECTIVE, IJiE- HEARING IMPAIRED CHILD 
WHO HAS A LOSS OF 20'db OR LESS H/\S W^AT IS TER^^fED A SLir.^HT HEARING 
LOSS. THIS CpLD HAS^Tl^E ABILITY TO LT^DERSTAND. ALL BUT THE* FAINTEST 
TOISPER. THE CHILD'S ABILITY TO- FUNCTION IN A GROUP COUNSELING OR 
ONE-ON-ONE COUNSELING SITUATION IS EXCELLENT. MORE OFTEN THAN^OT 
THIS. DEGREE OF LOSS -YJsS. PASS l^DETECTED IN EVERYDAY INTERACTIONS. 

ON THE OTHER HAND, THE CHILD WHO HAS A 40-60 db' LOSS WILL HAVE , 
CONSIDERABLE PROBLEMS COMPREHENDING SPEECH AND LANGUAGE , PARTICLTARLY 
IN LARGE GROUP SITUATIONS, THE USE OF A^tPLlFIGATION HELPS TO SOME 
DEGPJIE, AS DOES SITTING CLOSE^. TO' A SPEAKFK, OR HAVING A SPKAKF.P 
TAI.K LOUIF.R. SRM.L GROVP COI.i^.'SELING SESSIONS OF FE'-T.R TH.Vf 10 
J-EMBKFi^ LS ANOTHER IMPORTANT Cn;:^ IDERA'^^TON . USU/vI.LY TxW 0'.U.P> ^7rT}i 
^ THIS TYPE or LOSS FIRJCTTONS HSPI^CrAf.LY WFIL IN A ON^I -O'-J -ONF C0LP:S/:LI:^G ^ 
SESSION WHERE LIPRFADTNG S::TLLS, ANO A F:i.oy,T:P p;CTI- OP TALKrNC <Xl THE 



PART OF. THE COUNSELOR CAN BE C£^INED TO FAci^TTATE COMPREHENSION. 
SO>E GROUND RULES TO ^OBSERVE IN A GROUP ' COnNS£\l.ING OR' GUI DANCE SETTING 
INVOLVING A CHILD WiTH THIS DEGREE OF LOSS ARE ' 

A. ENCOURAGE THE GROUP TO SIT CLOSER' TOGeViIER . 

■■' ' ' \ .' 



ENCOURAGE GROUP MEMBERS TO WAIT UNTIL A\rERSDN HAS 



FINISHED TALKING BEFORE SPEAKING. OVERLM'PING CONVER- 
SATIOI^ CAN^ BE CONFUSING- TO A "HEARING I^H^AIRED. crfiLD 
WITH THIS TYPE OF LOSS. \ 

C. USE A WELL-LIGHTED ROOM WHERE THERE ARE NO OBSTRUCTIONS 
TO VISION. FOR EXAMPLE, GLARE FROM, A WINDOW. OR OTHER 
VISUAL DISTRACTIONS. 

D. ENCOURAGE GROUP >tE>ffiERS TO SPEAK WTTHOUT MUMBLING OR 

' COVERING THEIR MOUTHS. 

(' ,* * 

AT THE OTHER END OF THE CONTINUUM VJE HAVE THOSE" CHILDREN WITH 

SEVERE AND PROFOUND HEARING LOSSES, AND IT IS THIS GROUP l^HICH 
REPRESENTS THE BIGGEST CHALLENGE 'TO ALL OF US IN THE FIELDS OF EDU- 
CATION AND, COUNSELING. 

THE CHILD WITH A SEVERE HEARING LOSS RANGING FROM .APPROXIMATELY 
60 TO 80 db, OR A PR0F0UND.^He1rIN'G LOSS OF OVER 80 db's, HAS ' >:TRF?rE 
DIFFICULTY. UTn^DERST/Js'DINC SPEECH AND LANGUAGE, EVEN Wi L-,r, OF 

AMPLl'pr CATION. IN ADDITION, THOSE CHlLDREt^^TH SEVF.VJ: ,'):, ARE 



K ABLE TO PERCEIVE THE SOUND OF THEIR OK'N' VOICES '.fflEN SPEAKING, 
i1;K use of a HEARING AID MAY VMlP THIS, BIT COMl'REHENS ION' T1S NOT 

B 



DISTINCT. BECAUSE THESE TWO .KINDSyOF LOSS T^S REQ^Ce VERY. SPECIALIZED 
EDUCATIONAL TEfcHN^tQUKS A MAJORITY OF RESlDENTTAL SCHOOL CHILDREM CAN 
BE FOrnm TO HAVE.ElfHER OF, THESE TYPES OF LOSSES. A LARGE NUMBER OF 
THESE CHILDREN RELY' ON A >!ETHQD. OF MMUAL COMMUNICATIflN KNOWN AS THE 
SIMULTANEOUS METHpD»-A SYSTEM OF SIGNS , FINGERSPELUNG AND SPOKEN' 
LANGUAGE. ,THIS SYSTEM IS ALSO KNOWN. AS "TOTAL COMMlINrCATtON ; " STI-LL 
OTi^RS HAVE RECEIVED THEIR TRAINING *IN , PROGRiAMS THAT RELY 'pRIM/J^IJ.Y 
ON AMPLIFICATION, SPEECH, An|) SPEECHftEADI-NG, OTl-THE "ORAL >IETHOD," AS 
IT IS CALLED. A THIRD COM?-IUNICATION MFTHOD FOR SO^rE DEAF CHILDREN 
IS THE CUED SPEECH flETHOD, TOICH UTILIZES 12, HAND SI GI-K .FORMED 
AROUND THE SPEAKER'S MOUTH. THESE HAND SIGN^ A^^E USED TO CLARIFY ' 
AMBIGUOUS PHONETIC SOUNDS. ' • 

IN A SINGLE PUBLIC SCHOOL, IT IS NOT ilNUSUAL -TO FIND HEARING 
IIPAIRED CHILDREN IfflO ARE GROUPED ACCORDING TO TOICH METHOD OF COM- 
MUNICATION VhEY HAVE BEEN OR ARE BEING TRAINED TO USE. THE MOST 
.COMMONLY OCCURRING GROUPINGS RELATED TO THE "TOTAL COMMUNICATION" 
OR "ORAL" APPROACHES. HOWEVER, REGARDLESS OF WHiqj^F THESE METHODS 
OF COMMUNICATION IS USED BY CHILDREN WITH PROFOU^ID OR SEVERE HEARING 

t 

LOSSES, THE FACT REMAINS THAT EACH METHOD REQUIRES A CERTAIN AmUNT' 
^ SPECIALIZED SKILL OF PROFICIENCY ON THE PART t)F THE COUNSt^LOR, THE 
TEACHER, THE CHILD'S FAiAlY AND PEERS, IF >tP;ANINCFm, RELATIONSHIPS 
AND INTERACTIONS ARE TO OCCUR. 

I WOUT.D LIKE TO ADDRESS THE REST OF THIS PRESO^TATIOM TO THIS 
PARTICULAR POPULATION OF CnlLDREN, AND TO* USE TH^E^^M DEAF IN PLAC^E 
OF HEARING ItlPAIRED TO DESCRIBE THEIR HEARIN^H LOSS. 



THE DEAF CHILTD IN -A 'PUBLie- SCHOOL SETTING IS. OFTEN A VERY ISOLATED 

CHILD. --REGARDIeSS OF V71IETHER HE HAS ADEOHATF, SPEECH AMD LANGUAGE ^ 

ABIL-ITIES, HIS DEAFMESS OFTEN CREATES BARRIERS TO MEANIW€FUL TNTER- 

ACT^'ON^WITH HI^ MOR^IALLY HEARING PEERS. THE SOCIAL STIGMA ASSOCIATED 

WITH HIS DISABILITY UStTALLY HAS SEVERE EFFECT ON THE CHILD'S DEVELOPMENT; 

PARTICULARLY DURING THE FOR^IATIVE YEARS. MAI^Y DEAF CHILDREN FEEL THIS 

ISOLATION WITHIN THEIR 0\nT^ FA>n:LY L^ITS \^mERE THERE MAY BE CONSIDERABLE 

DIFFICUL;^ IN COM>!UNICATING WITH PARENTS AND -OTHER FAMILY MEMBERS. 

OFTEN THE. PLACE^tENT OF A DEAF QiILD IN A SELF-CONTAINED CLASSROOM 

/ ■ J . 

\ - ^ 

SETTING WITHIN A PUBLIC SCHOOL DOES NOT COMPLETELY ALLEVIATE THE SOCIAL 

< 

ISOLATION FACTOR. IT IS NOT UNCO?[MON FOR THE DEAF .CHILD, REGARDLESS OF 

AGE, TO KNOW VERY LITTLE ABOUT HIS DEAFNESS , OR TO 'HAVE BEEN PROVIDED 

AN OPPORTUNITY TO DEVELOP HEALTHY ADJUST!^NT PATXeTrNS TO HIS DISABILITY. 

it 

THIS CAN BE SEEN IN THE DEFENSIVE BEHAVIORS OF DEAf' CHILDREN WIO ARE 
ASHAMED TO ASSOCIATE OR BE SEEN WITH THEIR 0\7N DEAF PEERS . .OTHER 
BEHAVIORS INDICATING A LESS THAN. HEALTHY ADJUST>^NT MIGHT 'BE THE CHILD'S 

PvEFUSAL TO WEAR A HEADING AID, OR TO USe' SI^GN LANGUAGE OR OTHER ATT^^ITION 

\ ■ • 

ATTRACTING RESOURCES PECULIAR TO DEA'F INDIVIDUALS. 

THE ISOLATION THE DEAF CHILD Exi?ERIENCE5 WITHIN THE PUBLIC SCHOOL 
SETTING AND IN MANY CASES WITHIN HIS 0\W FAMILY, IS, PERHAPS,' THE MOi^T 
i-HSUI^DERSTOOD AMD CRITICAL FACTOR IN THE CHILU*6 DEVELOPMENT*. ITS , 
IMPLICATIONS IN TERMS OF THE DE\^LOPMENT OF' A HEALTHY SELF-CONCEPT, 
CONFIDI'INCE , A^iD FACILITATIVE COPING NfECHAI^ITSMS .IS GROSSLY U^IDF.P K STIMATKD . 

THE SCHOOU COUNSELOR VfriO CAN!:OT COM?a^UCATE EFFECT I VO^i;.: WITH A 
DEAF CHILD IS, OF COURSE, HAMPKRFQ TN ;VNV EFFORT TO WORK ^^'irii TIIAT 



i - 



» i - ... 

• CaiLSl IDEALLY, IT J f DESIRABLE THAT THOSE COt-NSEL^lsHO HAVE DE.^\ 
CHllDREN IN THEIR SCHOOL, OBTAIN AN OPPORTUNITY NOT oL^'to LEARN " \'' 
THE. PARTICULAR COMMUNICATION METHODS OF THOSE CHIIBREN. BUT TO UNDER- ' 
STAND THE ALL-ENCOMPASSING NATimE OF DEAFNESS WITH RF.nARI) TO THE . \ 
CHILD'S ENVIRONMENT. .FOR EXAMPLE. THE LEARNING OF STON LMCUAGF IS. 
NOT THE^ FORMIDABLE OR. IMPOSSIBl^ TASk IT MAY SEEM .TO THE NOVICE. " 

. ALL THIS IS NOT TO &AY THAT THE- CCJuksFioR WHO CANNOT CO^^fUNlJAlt/* 

WITH-THE DEAF CHILD^CANNOT ^^0 7TUCH JO ASSlST^THAT' CflllD THROUGH THE ' ' 
EDUCATIVE PROCESS. ."oN THE CONTRARY. THERE IS MUCH THAT CAN BE DONE ' 
TO HELP CREATE A FACILTTATLVE AND SUPPORTIVE SCHOOL CLIMATE FOR THE 
DEAF CHILD. ' . ' 

I WOULD LIKE TO 0FFT:R AT 'THIS POINT SEVERAL S^GESTIONS ALONG ■ ' 
raESE LINE^. THESE, ARE STRATEGIES THAT PRACTICUM AND INTERN CGUNSELORS 
IN OUR PROGRAM AT GALLAUDET (SoLLE'GE RAVF. ITound'to B^, .NOT ONLY P^TICAb. 
BUT \TRY EFFECTIVE AS iAl " • ^ ' 

■ A DEAF AWARSNE^-S PRO GRAM ^ » 
THIS PRPGP.AM COULD TAKE ON MANY. FORMS. FOR EXAMPLE, 
IT eOULD BE A SERIES OF POSTERS. OR BIJI-LKTIN BOARD DISPLAYS 
ABOLT DEAFNESS, DEAF PEOPLE, COMIfl.JNICATION, .OR THE LIKE. 

i' VAin ORGA^IIZATTOMS SERVING THE DEAF WmiL!) PROVinE FREE 
. . . OF CHARGE M,\T'ERIALS TO RE USED' FOR PUBLIC INFOR.MATIOM " ' 
EFFORTS. * * ' . , 



THIS DEAF AWAREN-ESS PKOC-AK COUT.D ALSO TAKft THE FOR}I (^F A'; 
COURSE- OR .C0[T.SES' SIGN LANGl'tAQ.:. n<{ Sa>V^ CASRcj j-T IS . 



possible' TO ARRANGE FOR V0LWTEE1JS PROFTCTENT IN SIGM 

LANGUAGE TO TEACH THIS. IN jmiOR HIGH AN Jl, HIGH SCHOOL 

LEVELS, ^SUCH A COURSE IS NOW liEING OFFERED . FOR CREDIT IN 

SOME LOCAL SCHOOLS; VOLmiTEERS FROM THE GALLALT3ET 

COUNSELOR' TRAINING PROGRAM HAVE ASSISTED WITO THIS 

EFFORT' FOR SEVE?J\L SCHOOLS IN MARYLAND AND VIRGINIA. 

> ■ ■ ' , '* 

LOCAL DEAV CLIMBS ARE ANOTHER SOURCE OF MJ^POWER. MANY 

DEAF ADULTS WELCOME AN OPPORTUNITY TO BE OF ASSISTANCE. ' 

THIS EXPOSURE OFTEN HAS HAD' A POSITI\^ EFFECT QN THE 

CHILD'S DEVEL0PME:JT, ALSO. AND FINALLY, ANOTHER I-1EANS OF 

IMPLEMENTING AN AWARENESS PROGRAM COULD BE TO ATTEMPT TO 

> 

ENLIST THE AID OF TEACHERS IN T7H0SE CURRICULUM INFORMATION 
ABOUT -DE!^^NESS COULD BE INCORPORATED' WITH LITTLE ADDED ' 
^DIFFICULTY. I 

PARENT INVOL^/eMENT ^ . . 



THIS STRATEGY IS AI40THER THAT COULD BE IMPLE^TENTED IN A 
NL^ER OF WAYS. S0>^ EXA'tPLES ARE SIGN LA^JGUAGE COL^SES 
FOR THE PARENTS, ASSfSTING THE tEACHER IN SOME CLASSROOM 
ACTIVITY ON k VOLL^TEiR BASIS FOR A F^W^HOURS A .DAY, OR 
ANY TASK-ORIENTED ACTIVITY ^ERE PARENT AND CHILD CAN 

FIFNCTION IN A RELAXED AND UNSTRUCTURED ATMOSPHERE,- 

i 

THIS OPPORTUNITY TO INTERACT WITH THE DE/^F- CHILD WILL liAVE 
M^\NY BENEFITS FOR THE PARt:NT. VniOSE 0;/?I NEFDS AS A PAREr^T 

OF A Disabled ghi^?) at^e- often overlooked. 



EXTRA-CURRICULAR ACTIVTTTF.'^ i^T '> 

DEAF CHILDREN SKOTId BE ENCTOURAGFD TO PARTTCfPATE IN E^XTrI- ' 
CURRICUL.^ ACTIV'ITIES. THE SCHOOL GOirN<>ELOR- cblrt^ PROVIDE 
"*>RJCH NEEDED SLTPORT AND REINFORCEMENT OF. THE DEAP CHILD' S 
SKILLS, INTERES'rS,^ AND ABILITIES. I CANNOT EMPHASIZE 
ENOUGH^. THE Ijrpd^.TANCE OF POSITIVE REINFORCEMENT TO THE ' 
^^^YOUNG PEAF CK^tD OR /J)OLESCENT. THE EMPHASIS PLACED ON THe' ^ 
CHILD'S SKILLS AND s'trENGTHS DOES MUCH TO DIVERT^^OClfs FROM 
THE CHILD'S DISABILITY, OR DIFFERENT-NES^,. IffllCH HE CANNOT > 
.HELP OR CHA:;GE. , MANY POTENTIALS OF THE DEAF CHILD WICH ' ' ' 
WOULp •reSLT.T IN HEALTHY COMPENSilCrORY BEHAVIORS PASS UNRECOG- 
NIZED InD L-:aTSED.'^ RECOGNITION OF THE^SE SKILLS AND INTe'rESTS 
AND ENCOURAGE>IEjrr TO PARTICIPATE IN RELATED^ Aj^^IVITIEa CM' 
POSSIBLY CREATE A COMMON BASIS^dF INTERACjrON- BETOEEN DEAF 
"AND NORI-IALLY HEAI^INGr- STUDENTS. ' ' J . 

GROUP COl'N SELING A.ND GUIDANCE ACTIVITIES . " 

CONDUCT. GR£)UP CC)T.rNSELTNG ^ 
AND GUIDANCE ACTIVITIES IF 'tHE COUNSELOR CA^INOT. COW^ICATE 
EFFECTIVELY WITH THE DFJVF CHILD. HOt./E VER,' niERE IS T-fUCH 
THE CHILD CAN GAIN FROM THESE TYPES OF ACTIVITIES. ' 

^AS PREVlt)USLY MENirONED, THE DEA^ CHILD IN THE PimLTC SCHOOL 
IS OFTEN IS;n.AT.^D FR0M"?^EANINGFI:I, INTERACTION- .with HIS DEAF. 
PEERS AS WELL AS MIS NOR^L^LLY HEAHTMG PEEPry GROUP COl.nL.ELTNG 
AND GUIDANCE. ACTIVITIES CAN '00 MUCH TO FACILTT.ATE THE SOCIALT- 
ZATION P.WCESS THE DEAF CHILD, AND TO ENro;n,,vr,E ' SFLF-EvpLE.S.TO. 
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•THKSE GROUP ACTIVITIES HMHi: BEEN-TOl-TCD TO BK MOST KFFECTI\^ 
\^JEN THEY-^ARE TASK-OUrENXED .OR TOEN A 1.^0? VISUAL MTERIAL5 



ARE USED' AS^^ aVrAME OV RFi-KRBNCE. ^HIGHLY! VERBAL GROUP 



K \T*T*L U^LL W^ITH^C 



COUNSELING TECHNIQUES DO NOT WORK XT.lfs: U^LL ' WITH ^OME 
DEAFnSTUDENTS. language LEVELS A.ND ABILITIES^ tffSELF- ^ 
EXPRESSK)N^ 'ARE IMPO^tTANT CONSIDERATIONS TO KEEP IN MIND. 

* - ' ■ • • 

FOLLOWING IS A LIST OF ACTIVITIES IfHICH mVT 3EEN USED 

EFFECTIVELY WITH DEAF CHILDREN AND YOUTH IN GROUP COL^SELIHG 

■ ' - ■ / ■''^ 

AND GUIDANCE.-- ' " - ^ ' - ^ ' . - 

I ■ 

' / r ' 

IT SHOULD BE NOTED THAT MANY OF THESE ACTIVITIES ARE ALSO 
USEFUL IN ONE-ON-ONE et)UNSELING^ WITH DEAF CHll^DREN \7H0:SE 
LANGUAGE And self-expression capacities LtMITED. 

■ . •■' . r 

STRUCTURED GROUP EXPERIENCES OR GAMES^ ARE \ni:RY EFFECTIVE. ' - 
STRATEGIES, MANY HIGHLY VERBAL "GA^TES'*" C^N BE MODIFIED * 
FOR USE WITH DEAF CHILDREN. \ 



) 



/ 
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^DS^NORTHEAST REGIONAL FiBDIA CENTER FOR ik DEAF. UMIVFRSITY 
^loF MASSACHl>SETTS. ^ P^PENT^D^im cn-^^f-itiNi r/TIl 



(2) - ARGjlS LIFF-LINF SERIES 
^ CONSEQUENCES., 

- nmm SENSE W-OUK LIVES 
■ - IN OTHERS PEOPLE'S- SHOES . 



(3) HLIM.AN DFV^ O^Pf^FNT TRAININj^-INSTITI'TE . ^ .^^AGIC CIRCLE ' 

ACTIVITY PROGRAf^ AND GUIDE .. 

'' ■• ' . , ■ ' . . • . ' 

W ' SEA-RCH^EOR VALUES KIT " . . . 

■ ■ ■ ^ . " . 

DEVELOPING UNDERSTANDTNG- OF SELF AND OTH'S^S <DUSO) KIT- 
(6) TH€ 'COPfNG WITH' BOOK SERIES ^ ' • ■ . 



(7)- SRA JOE EXPERIENCE KITS 



. C8) VOi:ATIONAL EXPLORATION KIT 



IS 



■ '" I • '■ ' .■ / ■ , ■ ' ^ 

CONCLUSION , ■ 

THESE ARE BUT A FEW BASIC IDEAS yflllCW IT IS ilOPKD WILL SERVE AS" 
A GUIDE %FOR WORKJii^^^fITH THOSK DF\T' CHILDREN CURRENTLY ATTENDDNG PUBLIC 
" SCHOOLS AS WELL AS THOS^' WHO WILL liE MAINSTREAMED ^ IN THE NEAR FUTURE. 

THE DEAF CHILD IS/lN A l^-IQLT POSITION BY VIRTUE ' OF THE NATURE 
■OF' HIS DISABILITY. DEAFNESS IS-^ INVISTRLtj^DISAiilLITY , Al^ID IT 
EFFECTS THE MEDIUM ON TOICH Wu^ S . INTERACTION V/ITH HIS ENVIRONMENT IS 
BASED: THAT OF HEARING, AND CONSe'^TENTLY , TjXNGUAGE. THE EFFECTS 
OF IMPAIRED HEARING ON THE CHILD 'S"-MAJURATIONAL PROCESS CAN NOT BE 
OVERESTIJ'IATED. THE YOUNG DEAF CHILD IN THE PUBLIC SCHOOL MUST LEARN 
VERY EARLY,. TO DEAL WITH WHAT OFTEN BECOMES A VERY ANXIETY-PROVOKING 
ENVIRONMENT'. WITHOLT PROPER SITPORT THE ADJUSTMENT THE CHILD MAKES IS' 
NOT LIKELY TO BE GROWTH-PROMOTIKG . IT IS DECIDEDLY DIFFICULT FOR THOSE 
WHO ARE NOT DEAF TO FLT.LY W^DEPSTAND THE PSYCIfOSOCIAL PROBLEMS OF 
HEARING IMPAIRMENT. j^OWEVER, AS COUNSELORS, COUNSELOR EDUCATORS , AND 
^OTHERS IN THE HELPING PROFESSIONS, Ifv. NEED NOT ONLY TO RECOHNIZE THE ■ 

0 J ■ ^ 

CHALLENGING TASK BEFORE US , BUT MOST IMPORTANTLY, TO^^ REALIZE THAT WITH 
SOME BASIC UNDERSTANDING .\ND A 'cONMTMENT TO WrlAT MAY SEEM LIKE A 
SMALL EFFORT ON OUR^PART, CAN CONTRIBUTE ^T^Ctl TO THE HEALTHY DEVELOP- 
MEOT OF DEAF CHILDREN. ^ « 

raCH OF THIS CONTRIBUTICN CAM BE OIVVArNEI) r>Y FOCUSING OllR EFFOTrS 
NOT ONLY ON^ THE DEAF CHILD, DI-RFCTLY, RU^r ALSO BY CONCENTRATrNG SO^^K 



OF OUR EFFORTS ON THOSE NOR>fM.LV HEARlNr; S'lUDENTS VJHO CONSTITUTE 'HIC 

DEAK CHILD'S PUBLIC. fHE VllOCTS^ MAY ^EVM SLOW, ANM) AT TXMEj; DT Sr:f)l(:(Ar;rNO , 

BUT ^ EACH OF US CAN, IN MANY S^MALL WAVS , PAVE THE WAV VnK A HKALTUn-R. 
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GROWTH-PROMOTING ENVIRONMENT FOR DEAF CHILDPi:'?; AMD YW^^. 



TiL\NK YOU. 
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